
School District of Indian River County 

African American Achievement Plan 2020 -2021 

Assurances of Implementation of Action Steps 
 

In August 2020, the School District of Indian River County initiated the implementation of the 2020-2021 African American 

Achievement Plan. To review and ensure compliance with progress of action steps associated with the African American Achievement 

Plan, the District provides quarterly updates related to action steps accomplished and quarterly outcomes. Following the first quarter 

of implementation of the African American Achievement Plan, it became clear that increased time and effort should be invested in 

action step implementation in comparison with compliance activities. As such, the system associated with submitting evidence of the 

implementation of action steps was analyzed and revised to maximize the allocation of human capital and resources towards 

supporting students and staff in eliminating the achievement gap. 

 

The attached documentation provides district level evidence of progress towards accomplishing action steps incorporated into the 

African American Achievement Plan. Documentation requirements have been designed to honor the full intent of the developed 

African American Achievement Plan while optimizing the efficiency and effectiveness of outlined actionable steps.  

 

To support ongoing accountability of action step implementation, documentation, and progress the following assurances have been 

verified by the Senior Leadership in each respective District Office: 

• Action steps included within the 2020-2021 African American Achievement Plan have been implemented with consistency 

and purpose to eliminate the achievement gap. 

• Progress related to action steps has been monitored at designated intervals (e.g., monthly, quarterly) outlined in the African 

American Achievement Plan.  

• Data reviews have been conducted to identify areas of strength and concern and disaggregated data will be provided upon 

request.  

• Progress related to the elimination of the achievement gap has been monitored in an ongoing way and needed modifications 

have been made as identified.  

 

These assurances have been reviewed and verified on: 3/9/2021 ____cj_______________________________ (initials) 

 

 

 

Quarterly Reflection 

(Please summarize any reflections based upon action step implementation for the quarter. What are areas of progress or opportunities 

for growth? What are next steps based upon work accomplished?) 

 

During Quarter 3, small to moderate increases in the percentage of classrooms observed to be implementing various equitable 

classroom practices was noted. A significant opportunity for growth in equitable classroom practices is “asking higher-order questions 

equitably of all students.” This information related to high-order thinking questions should be examined in conjunction with 

information collected through Impact Reviews to determine if there is a need to expand the use of higher-order thinking questions in 

general in classrooms, while also ensuring that these questions are asked equitably of all students. With regard to the school choice 

feedback received from parents/families, information gathered suggests that continued investment in growing robust school choice 

programs that demonstrate academic excellence and provide special program options and supports for students is warranted. In the 

area of school choice, deeper examination of the specific factors contributing to either the selection or non-selection of a school choice 

program by African American families will likely contribute to the ability to further tailor these program offerings to the needs of 

African American students. The disproportionate representation of African American students placed at the District’s alternative 

school continues to be an area of concern. An examination of the data shows that disproportionality in representation begins with the 

referrals made to the Suspension Expulsion Review Team (SERT). For all students referred to SERT during the current quarter, the 

primary referrals reasons included weapons, fighting/assault, and drug sales/possession. The ability to gather various information and 

progress monitor work associated with the African American Achievement Plan over time is assisting in the ability to identify needs 

and potential modifications of supports as departments begin to plan for the upcoming academic year.  



School District of Indian River County 

African American Achievement Plan 2020 -2021 

Assurances of Implementation of Action Steps 
 

In August 2020, the School District of Indian River County initiated the implementation of the 2020-2021 African American 

Achievement Plan. To review and ensure compliance with progress of action steps associated with the African American Achievement 

Plan, the District provides quarterly updates related to action steps accomplished and quarterly outcomes. Following the first quarter 

of implementation of the African American Achievement Plan, it became clear that increased time and effort should be invested in 

action step implementation in comparison with compliance activities. As such, the system associated with submitting evidence of the 

implementation of action steps was analyzed and revised to maximize the allocation of human capital and resources towards 

supporting students and staff in eliminating the achievement gap. 

 

The attached documentation provides district level evidence of progress towards accomplishing action steps incorporated into the 

African American Achievement Plan. Documentation requirements have been designed to honor the full intent of the developed 

African American Achievement Plan while optimizing the efficiency and effectiveness of outlined actionable steps.  

 

To support ongoing accountability of action step implementation, documentation, and progress the following assurances have been 

verified by the director of each department: 

• Action steps included within the 2020-2021 African American Achievement Plan have been implemented with consistency 

and purpose to eliminate the achievement gap. 

• Progress related to action steps has been monitored at designated intervals (e.g., monthly, quarterly) outlined in the African 

American Achievement Plan.  

• Data reviews have been conducted to identify areas of strength and concern and disaggregated data will be provided upon 

request.  

• Progress related to the elimination of the achievement gap has been monitored in an ongoing way and needed modifications 

have been made as identified.  

 

These assurances have been reviewed and verified on: 3/1/2021 ____RFB__ (initials) 

 

Quarterly Reflection 

(Please summarize any reflections based upon action step implementation for the quarter. What are areas of progress or opportunities 

for growth? What are next steps based upon work accomplished?) 

 

The first open enrollment for Choice and Magnet schools closed on January 15, 2021.  100% of African American students were offered 

a seat in their program of choice (140 students).  Parents were given a ten-day window to accept or decline the seat being offered.  

The second window is now open for schools that still have seats opened and Student Services is working with the Director of School 

Innovation and the Coordinator of Equity and Family Involvement to disseminate information to our African American families bout 

this current open enrollment period. 

 

PeerForward coaches met with the school liaisons and student leaders to outline upcoming projects.  The next meetings will be to 

discuss a plan for those team projects and student outreach. 

 

Based upon the ALTOSS data, Student Services will continue to identify barriers and provide more support to students as they are 

assigned ALTOSS. 

 

Professional development was provided at several times throughout the quarter.  Several trainings focused on trauma-informed care, 

while others focused on behavioral, social emotional, mental health, and restorative tiered support.  These trainings and training to 

staff on students’ re-entry to schools after ALTOSS will be provided, as necessary. 

 



School District of Indian River County 

African American Achievement Plan 2020 -2021 

Assurances of Implementation of Action Steps 
 

In August 2020, the School District of Indian River County initiated the implementation of the 2020-2021 African American 

Achievement Plan. To review and ensure compliance with progress of action steps associated with the African American Achievement 

Plan, the District provides quarterly updates related to action steps accomplished and quarterly outcomes. Following the first quarter 

of implementation of the African American Achievement Plan, it became clear that increased time and effort should be invested in 

action step implementation in comparison with compliance activities. As such, the system associated with submitting evidence of the 

implementation of action steps was analyzed and revised to maximize the allocation of human capital and resources towards 

supporting students and staff in eliminating the achievement gap. 

 

The attached documentation provides district level evidence of progress towards accomplishing action steps incorporated into the 

African American Achievement Plan. Documentation requirements have been designed to honor the full intent of the developed 

African American Achievement Plan while optimizing the efficiency and effectiveness of outlined actionable steps.  

 

To support ongoing accountability of action step implementation, documentation, and progress the following assurances have been 

verified by the director of each department: 

• Action steps included within the 2020-2021 African American Achievement Plan have been implemented with consistency 

and purpose to eliminate the achievement gap. 

• Progress related to action steps has been monitored at designated intervals (e.g., monthly, quarterly) outlined in the African 

American Achievement Plan.  

• Data reviews have been conducted to identify areas of strength and concern and disaggregated data will be provided upon 

request.  

• Progress related to the elimination of the achievement gap has been monitored in an ongoing way and needed modifications 

have been made as identified.  

 

These assurances have been reviewed and verified on: 3/4/2021 BMM (initials) 

 

Quarterly Reflection 

(Please summarize any reflections based upon action step implementation for the quarter. What are areas of progress or opportunities 

for growth? What are next steps based upon work accomplished?) 

 

Power BI is a data analytics application offered through Microsoft. This tool allows us to load, transform, and display data 

enabling our end users (district- and school-based leadership) to disaggregate data across a variety of demographics in 

real-time, especially the achievement gaps between our African American and White students. Last year, the Department 

of Accountability and Research created over 20 dashboards covering topics such as Student Attendance, Student 

Discipline, ESE Least Restrictive Environment, Early Warning System, a graduation monitoring system, middle school 

acceleration, high school college and career acceleration, School Grade Goal Tracker, and grade level dashboards that 

provide detailed data on progress monitoring measures including iReady, Unit Assessments, FLKRS, and DIBELS. Data 

within these dashboards are tied to real-time data so as student information such as enrollment, schedules, or 

assessments change, school- and district-leadership teams have accurate data. Since the Department of Accountability 

and Research controls the data fed into the dashboards as well as the visualization of this data, we can leverage specific 

actions by pinpointing specific data. These dashboards have allowed principals a quick access to specific, targeted data in 

areas of concern that may or may not be available in one or more systems. However, with the vast amount of dashboards 

available, extensive training not only in utilizing the dashboard, but using it to leverage change in data-based problem 

solving is required. Therefore, the trainings have resulted in an increased usage (as evidenced by the usage charts), 

continued training is needed as new dashboards are rolled out. Additionally, enhancements to existing dashboards will 

continue to be implemented to refine, improve, and augment data available. 

 
 

 



School District of Indian River County 

African American Achievement Plan 2020 -2021 

Assurances of Implementation of Action Steps 
 

In August 2020, the School District of Indian River County initiated the implementation of the 2020-2021 African American 

Achievement Plan. To review and ensure compliance with progress of action steps associated with the African American Achievement 

Plan, the District provides quarterly updates related to action steps accomplished and quarterly outcomes. Following the first quarter 

of implementation of the African American Achievement Plan, it became clear that increased time and effort should be invested in 

action step implementation in comparison with compliance activities. As such, the system associated with submitting evidence of the 

implementation of action steps was analyzed and revised to maximize the allocation of human capital and resources towards 

supporting students and staff in eliminating the achievement gap. 

 

The attached documentation provides district level evidence of progress towards accomplishing action steps incorporated into the 

African American Achievement Plan. Documentation requirements have been designed to honor the full intent of the developed 

African American Achievement Plan while optimizing the efficiency and effectiveness of outlined actionable steps.  

 

To support ongoing accountability of action step implementation, documentation, and progress the following assurances have been 

verified by the director of each department: 

• Action steps included within the 2020-2021 African American Achievement Plan have been implemented with consistency 

and purpose to eliminate the achievement gap. 

• Progress related to action steps has been monitored at designated intervals (e.g., monthly, quarterly) outlined in the African 

American Achievement Plan.  

• Data reviews have been conducted to identify areas of strength and concern and disaggregated data will be provided upon 

request.  

• Progress related to the elimination of the achievement gap has been monitored in an ongoing way and needed modifications 

have been made as identified.  

 

These assurances have been reviewed and verified on: February 28th, 2021, Daphne R. Mathews 

Quarterly Reflection 

(Please summarize any reflections based upon action step implementation for the quarter. What are areas of progress or opportunities 

for growth? What are next steps based upon work accomplished?) 

 

• Plan B Eligibility IQ cutoff score was reduced from 119 to 115 in order to increase underrepresentation of 

students who are linguistically diverse and students who experience economic disadvantage. 

• The Gifted Characteristics Checklist was revised to reflect characteristics that commonly present in students 

who are gifted yet may be viewed in a negative light by teachers. Additionally, characteristics that are 

more culturally sensitive and responsive have been added and those they were culturally loaded were 

removed from the checklist.  

• Training on updated regarding Plan B eligibility were held with ESE staff, and school psychologists are 

providing review of the information with their respective school sites and submitting their training logs. 

• The five elementary schools with chronic underrepresentation of gifted eligible students are providing 

gifted enrichment services to students they have determined would benefit from such services. Teachers 

of the gifted are submitting logs for services they are providing on a monthly basis.  

• Behavior analysts meet monthly for professional development and technical assistance for Tier 2 and 3 

behavioral supports that fall under our MTSS. This information is then disseminated to behavior techs 

who meet with the behavior analysts weekly.  

• The Resource Specialist are now completing a log of all Pre-referral Checklists completed prior to consent 

for evaluation, all Plan B gifted eligibilities, all initial eligibilities, and all trainings provided to MTSS school 

site teams. The logs are reviewed weekly.  

 
 

 



SDIRC Quarterly Action Step Update – Strategic Planning & Student Services 

Component: African American Achievement Plan 2020 - 2021 
 

Last Date of Review:  3/12/21 
Action Steps: 1.1, 1.2, 1.9, 1.13, 1.24, 1.25, 1.26, 1.27, 1.35, 1.36, 2.1, 2.2, 2.3. 2.4, 2.7, 2.8, 2.10, 2.11, 2.12, 2.13, 2.14, 3.1, 3.2, 3.3. 

3.4, 3.5, 3.6 

 

Action Steps 1.1, 2.1, 2.14, 3.1 & 3.2  

Date(s) of Equitable Classroom Practices 
Observations  

During Quarter 3 (January 4, 2021 – March 8, 2021) 281 classroom 
observations were conducted related to equitable classroom practices. 

Summary of Observations 

The most frequently observed equitable classroom practices (i.e., 
acknowledges all students’ comments, responses, questions, and 
contributions; uses equitable proximity with all students) from Quarters 1 & 
2, also were the most frequently observed practices during Quarter 3. Small 
to moderate increases in the percentage of classrooms in which other 
equitable classroom practices were being implemented were observed 
during Quarter 3. For example, “using cooperative learning structures” 
increased from being observed in 24% of classrooms in Quarter 2 to 46% of 
classrooms in Quarter 3. Additionally, “uses multiple approaches to 
consistently monitor students’ understanding” increased from being 
observed in 15% of classroom in Quarter 2 to 25% of classrooms in Quarter 
3. Finally, despite observing a small increase in the percentage of 
classrooms implementing the practice, “asking higher-order questions 
equitably of all students,” continues to be an area in need of improvement. 
Please see the attached evidence for additional information on Equitable 
Classroom Practices Observations.   

*Percentage of classrooms in which equitable classroom practices were observed attached below 

 

Action Step 1.2  

Date of Root Cause Analysis  03/11/21 

Summary of results and analysis of the root cause 
analysis 

Session #3 of the Root Cause Analysis involves cross-walking root causes for 
the achievement gap identified during previous sessions, with the current 
work being implemented associated with the African American 
Achievement Plan. Additionally, session #3 includes an initial exploration of 
the root causes for disproportionate representation of instructional staff 
with regard to race. A summary of root cause analysis will be provided in 
the Quarter 4 Update, given that the session occurs just prior to the end of 
Quarter 3. 

 

Action Step 1.7 

Summary of District Student Enrollment Plan to 
balance student enrollment  

As a result of publicizing the open enrollment of the Magnet and Choice 
Application starting in October 2020 via School Messenger calls, social 
media, and flyers on the home page of our website that linked to our 
enrollment webpages, 140 African American students applied for a Magnet 
or Choice program. This population represents 22% of the total population 
of students who applied during the open enrollment window from 
November 1, 2020 – January 15, 2021.  All 140 (100%) African American 
students were offered a seat in a program of choice.  Parents were given a 
ten-day window to accept or decline the seat offered.  In collaboration with 
the Director of School Innovation and the Coordinator of Equity and Family 
Involvement, another enrollment campaign was launched on March 1, 
2021.  The Director of School Innovation is working with school principals 
who have additional openings to creatively market his/her school for this 
campaign.  The Coordinator of Equity and Family Involvement is working to 
disseminate information to our African American families about the 
upcoming enrollment period. 

*Evidence of targeted awareness and application drives regarding Magnet/Student Choice Enrollment attached below 

 



Action Step 1.9 

Summary of feedback and results of study and 
focus groups related to parent choice and out-of-
zone schools 

A total of 175 parents/families responded to the School Choice Feedback 
Survey. Of those parents/families that responded, 12 indicated that their 
child(ren) were African American, which represents 7% of the total 
respondents. Due to the small sample size of African American parents, 
information gathered from African American parents/families should be 
interpreted with caution. The top reasons parents/families provided for 
selecting a school of choice included: academic reputation, convenience of 
location, special program offerings, school focus/theme/area, and 
behavioral and social emotional supports. A review of the results revealed 
that there a high degree of similarity in the factors indicated by African 
American parents/families and all parents/families that contribute to their 
reasons for selecting school choice. Please see attached evidence for 
additional information related to the results of the survey. 
 

Based upon the information gathered, school leaders may consider the 
following: holding a focus group of parents of African American students to 
further understand factors impacting selecting a school of choice, 
identifying diversified approaches for sharing information related to school 
choice to African American families, increasing publicity and focused 
information sharing related to the availability of school depot stops for 
accessing school choice, and more clearly identifying barriers to school-
family communication. 

 

Action Step 1.13 

Dates of training & support provided to schools 

Dates:  1/19/21, 1/22/21, 1/25/21, 1/28/21, 1/29/21, 2/3/21, 2/9/21, 
2/10/21 
Trainings were provided to various personnel on how to use the various 
Power BI Dashboards. These trainings are a continuation of trainings 
provided to both district- and school-based leadership teams. The evidence 
provided detail of the dates of these trainings and targeted personnel. 
Additionally, training videos were made and provided to users through 
email and the Collaborator.  

Evidence of leadership using Power BI to monitor 
the impact of instruction and plan for targeted 
support for improved learning 

The evidence provided for this action step include the agendas for the 
biweekly Cabinet Data Briefing sessions held during the first quarter of 
2021. Note: The Cabinet Data Briefing scheduled for January 21 was 
replaced with the DataCom data review (DataCom is a semi-quarterly data 
review session with principals. Cabinet meets prior to the DataCom to 
review the data to be used within DataCom).  Additionally, the latest Data 
Calendar is included and showcases the topics discussed at each Cabinet 
Data Briefing as well as the Power BI Usage stats. Twice a month, usage 
statistics for school-based personnel are sent out to all principals and 
assistant principals. At each Cabinet Data Briefing, the usage statistics are 
reviewed for all users. Finally, various screenshots of dashboards utilized 
during cabinet data briefings are included. Note: These are static 
screenshots of a dashboard. Within each dashboard, racial disparities are 
either directly displayed (such as Risk Ratios) or enabled through a “filter” 
on the dashboard.  

*Examples of training materials and rosters provided below 

 

 

 

 

 

 

 

 

 

 



Action Steps 1.24 & 1.36 

Student Enrollment in Advanced and Accelerated 
Courses  

White Hispanic Black Two or More 
All Other 

Race/Ethnicities 

AP IB 
Total Number Breakdown of Enrollment by 
Race/Ethnicity 

770 245 84 49 46 

AP IB 
Total Percentage Breakdown of Enrollment by 
Race/Ethnicity 

25% 18% 10% 22% 35% 

Dual Enrollment 
Total Number Breakdown of Enrollment by 
Race/Ethnicity 

408 83 34 24 28 

Dual Enrollment 
Total Percentage Breakdown of Enrollment by 
Race/Ethnicity 

13% 6% 4% 11% 21% 

Honors (Level 3) 
Total Number Breakdown of Enrollment by 
Race/Ethnicity 

2072 848 373 130 98 

Honors (Level 3) 
Total Percentage Breakdown of Enrollment by 
Race/Ethnicity 

68% 63% 44% 58% 74% 

*Data as of February 23, 2021 from Focus School Software 

 

Action Step 1.26 

Dates of review of teacher of the gifted service logs 
for tiered enrichment supports  

1/20/21, 2/10/21, 3/10/21 

*Example of service logs attached below 

 

Action Step 1.27 

Plan B Eligibility  

Dates of trainings and technical support to 
teachers and administration 

Resource Specialists and School Psychologists: 2/10/21, 2/24/21  

 White Hispanic Black Two or More 
All Other 

Race/Ethnicities 

Total Number Breakdown of Eligibility by 
Race/Ethnicity 

43 17 <10 <10 <10 

Total Percentage Breakdown of Eligibility by 
Race/Ethnicity 

58% 23% ** ** ** 

*Data as of February 25,2021 from Focus School Software 

 

Action Step 1.35 

Dates of review of school counselor contacts with 
students participating in the PeerForward Program 

1/24/21, 2/11/21, 2/22/21, 2/23/21 

Reflection on review of school counselor contacts 

Student groups were formed, and training was conducted.  The 
PeerForward coaches and the Leads met with school liaisons and student 
leaders to outline upcoming projects.  Their next steps will be to hold 
additional meetings to plan for team projects and ways for student leaders 
to conduct outreach. 

 

Action Step 2.2 

Dates of Tier 1 Restorative Practices professional 
development opportunities 

02/24/21 at Treasure Coast Elementary School 

Summary of feedback from student surveys 
regarding use of Restorative Practice 

NA 

*Examples of training materials attached below 

 

 

 



Action Step 2.3 

ALTOSS White Hispanic Black Two or More 
All Other 

Race/Ethnicities 

Total Number Breakdown by Race/Ethnicity 47 21 60 <10 <10 

Total Percentage Breakdown by Race/Ethnicity 34.1% 15.2% 43.5% ** ** 

ALTOSS White Hispanic Black Two or More 
All Other 

Race/Ethnicities 

Total Number Breakdown of ALTOSS completion 
with re-entry plan by Race/Ethnicity 

47 21 60 <10 <10 

Total Percentage Breakdown of ALTOSS 
completion with re-entry plan by Race/Ethnicity 

100% 100% 100% ** ** 

 

Action Step 2.4 

Summary of research of successful alternative to 
out-of-school suspension programs and summary 
of plan for additional alternatives to OSS. 

An initial meeting was held with members from the Mental Health 
Association and the Hospital District to research the possibility of more 
supportive or therapeutic school setting.  Follow up meetings will be hold in 
Quarter 4. 

 

Action Step 2.7 

Dates of professional development on prevention 
and corrective intervention strategies 

1/4/21, 1/13/21, 1/20/21, 1/26/21, 1/27/21, 2/1/21, 2/6/21, 2/12/21, 
2/20/21, 2/24/21, 2/25/21 

 White Hispanic Black Two or More 
All Other 

Race/Ethnicities 

Total Number Breakdown of Removals (ISS, OSS, & 
ALTOSS) for Students with Disabilities 

28 14 45 <10 <10 

Total Percentage Breakdown of Removals (ISS, 
OSS, & ALTOSS) for Students with Disabilities 

29.2% 14.6% 46.9% ** ** 

*Examples of PD materials & rosters attached below 

 

Action Step 2.8 

Results of needs analyses utilized for clarification 
of SERT plan 

NA 

 White Hispanic Black Two or More 
All Other 

Race/Ethnicities 

Total Number Breakdown of Students Placed at 
ACE as a result of SERT 

5 1 12 1 0 

Total Percentage Breakdown of Students Placed at 
ACE as a result of SERT 

26% 5% 63% 5% 0% 

*SERT information attached below 

 

Action Step 2.10 

Dates for professional development related to In-
School Suspension  

NA 

Summary of walk-throughs of In-School-Suspension 
programs and action plans developed to improve 
outcomes 

Walk-throughs of ISS Classrooms were conducted on 10/22/20, 10/23/20, 
12/07/20, 01/07/21, 01/12/21, & 02/23/21. During the walk-throughs, the 
ISS Classrooms had small numbers of students present (<5 students). 
Information gathered through the observations consistently showed that 
assignments were readily available, technology was accessible, and the 
teachers displayed positive demeanors with the students. Only one 
instance of restorative conferencing was observed. Feedback provided for 
one of the classrooms included that there was an opportunity to 
incorporate Tier 1 supports and artifacts related to social emotional 
learning within the classroom.   

 

 

 

 

 



 

Action Steps 2.11, 2.12 & 2.13 

Dates of professional development training 
focused on trauma-informed care 

1/25/21, 2/1/21, 2/8/21, 2/15/21, 2/22/21, 3/1/21 

Dates of professional development training 
focused on behavioral, social emotional, mental 
health, and restorative tiered support 

1/27/21, 1/29/21, 2/11/21, 2/12/21, 2/13/21, 2/24/21, 2/25/21, 2/26/21, 
2/27/21  

Dates of professional development training to staff 
related to student’s re-entry to schools 

No professional development was given to staff related to students’ re-
entry to schools during the Quarter 3 

*Examples of training materials and rosters attached below 

 

Action Steps 3.3, 3.4, & 3.5 

Dates of self-audit of discussion of “rule-out” 
factors prior to parental consent for evaluation and 
incorporation of culturally responsive strategies 

2/24/21, 3/1/21 

Dates of professional development for rule-out 
factors and culturally responsive instructional 
strategies 

Training for Resource Specialists: 2/16/21, 2/24/21 
Psychologist’s Site Based MTSS Team Trainings:  

Vero Beach Elementary: 2/18/21 
Freshman Learning Center: 2/22/21 
Sebastian Elementary School: 2/24/21 
Vero Beach High School: 2/24/21 

Summary of MTSS Tier 2 & Tier 3 Technical 
Assistance 

All-day Professional Development and Technical Assistance Around Tier 2 
and 3 Behavioral Supports provided to Behavior Analysts on the first 
Tuesday of each month. Behavior Analysts provided TA to the Behavior 
Techs weekly. 

*Examples of training materials attached below 

 

Action Step 3.6 

Number of Pre-Referral Checklists by Site-Based 
Teams prior to consideration of parental consent 
for evaluation 

9 (between 1/4/21 and 3/1/21) 

 

Action Step 4.22 

Dates of Equity Committee Meetings 2/16/21, 3/4/21 

*Documentation of staff who attended meetings with topics pertaining to their department are discussed attached 



1.1, 2.1, 2.14, 3.2 
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1.1, 2.1, 2.14, 3.2 
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1.1, 2.1, 2.14, 3.2 
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Help Flyer for Online Application Process  
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Parent/Family School Choice Feedback Survey-
An Overview

• Provides information on parent/family perceptions of their home zoned and choice school.

• Provides information on factors leading to the selection of a school choice school. 

• The survey was sent to parents of currently enrolled students attending a school on choice.

• 175 responses were received.

• The following demographic breakdowns were observed for responses received:  

Response by Student Grade Level

Grade Level Group Percentage 

PK – 2 27%

3-5 30%

6-8 29%

9-12 14%

Response by Student 
Gender

Gender Percentage 

Female 43%

Male 57%

Response by Student Race/Ethnicity

Race/Ethnicity Percentage 

African American 7%

Hispanic 12%

Other 9%

White, Non-Hispanic 70%

All Other Race/Ethnicities 2%



Perceptions of Home Zoned School

If your child was ever enrolled in their 
home zoned school, please use the 

following scale to indicate how satisfied 
you were with your child's home zoned 

school in which they were enrolled.
1- Very Unsatisfied 2- Unsatisfied 
3- Neither Unsatisfied or Satisfied 

4- Satisfied 5- Very Satisfied

2.65

Top Reasons Provided for Not Attending
Home Zoned School (All Parents)

1. School Academic Performance/Quality
2. Location
3. Individual Concerns/Experiences with

Home Zoned School
4. Student Safety/Well-Being
5. Program Offerings

Top Reasons Parents of African American Students Provided for Not Attending Home Zoned School*

1. School Academic Performance/Quality
2. Location
3. Individual Concerns with Home Zoned School

*Results should be interpreted 
with caution due to the small 
sample size of respondents.



Perceptions of School of Choice

Using the following scale, please 
indicate how satisfied you are with your 
child's choice school in which they are 

currently enrolled. 1- Very Unsatisfied 2-
Unsatisfied 3- Neither Unsatisfied or 
Satisfied 4- Satisfied 5- Very Satisfied

4.31

Top Reasons Provided for
Selecting a School of Choice (All Parents)

1. Academic Reputation
2. Convenience of Location
3. Special Program Offerings
4. School Focus/Theme/Area of Emphasis
5. Behavioral and Social Emotional Supports

Top Reasons Parents of African American Students Provided for Selecting a School of Choice*

1. Academic Reputation
2. Convenience of Location
3. Special Program Offerings
4. Behavioral and Social Emotional Supports

*Results should be interpreted 
with caution due to the small 
sample size of respondents.



Feedback Themes for Improvements

School of Choice
(All Parents)

Expanded Transportation & 

Improved Communication between 
Schools & Families

Home Zoned School
(All Parents)

Improved Academics 

Improved School Culture & 
Climate/Discipline 

Home Zoned School
(Parents of African American Students)

No Themes Could Be Identified 
Related to Improvements.

Home Zoned School
(Parents of African American Students)

No Themes Could Be Identified 
Related to Improvements.



Future Considerations

• Consider holding a focus group of parents of African American students to 
further understand factors impacting selecting a school of choice.

• Identify diversified approaches for disseminating information related to 
school choice to African American families. 

• Increase publicity and focused information sharing related to the availability
of school depot stops for accessing school choice.

• More clearly identify barriers to school-family communication, including 
evaluating the effectiveness of current websites and social media platforms 
for communicating with families. 



 

DATA BRIEFING - 

AGENDA 

Date: 1.6.21 

Time: 3:00pm 

Facilitator: Dr. Brian McMahon 

Staff in Attendance 

☐ Dr. David K. Moore, Superintendent |☐ Scott Bass, Deputy Superintendent |                   

☐ Pamela Dampier, Asst Sup | ☐ Ronald Fagan, CFO | ☐ Cristen Maddux, PIO |                

☐ Richard Myhre, Asst Sup | ☐ Dr. Christina Jacobs, Director | ☐ Dr. Brian McMahon 

 

Duration Item 
Staff 

Responsible 

25 min 

Review of Action Steps from last Data Briefing 

      (New Dashboards – Graduation Monitoring, Transportation  

       Discipline, Cabinet, and iReady Growth) 

McMahon 

2 min Usage Data McMahon 

3 min Review of Next Steps Cabinet 

 

12/2/20 Action Steps: 

1. Graduation – develop dashboard for graduation monitoring and meet with 

graduation coaches  

a. Solution – Graduation Monitoring Dashboard 

2. Provide Discipline Data to transportation. 

a. Solution – Transportation Discipline Dashboard 

3. Risk Ratio – send weekly risk ratio to secondary and cc cabinet 

a. Solution – Cabinet Dashboard 

4. Winter iReady diagnostic outcomes 

a. Solution iReady Diagnostic Dashboard 
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DATA BRIEFING - 

AGENDA 

Date: 2.18.21 

Facilitator: Dr. Brian McMahon 

Staff in Attendance 

☐ Dr. David K. Moore, Superintendent |☐ Scott Bass, Deputy Superintendent |                   

☐ Pamela Dampier, Asst Sup | ☐ Ronald Fagan, CFO | ☐ Cristen Maddux, PIO |                

☐ Richard Myhre, Asst Sup | ☐ Dr. Christina Jacobs, Director | ☐ Dr. Brian McMahon 

 

Duration Item 
Staff 

Responsible 

5 min Review of Action Steps from last Data Briefing McMahon 

10 min Attendance, Behavior, Risk Ratio McMahon 

10 min College and Career Acceleration Component Update McMahon 

2 min Usage Data McMahon 

3 min Review of Next Steps Cabinet 

 

2/4/21 Action Steps: 

1. Course Grade edits to Power BI – Not complete 

2. Discipline: Top Teachers at each school with disparate discipline emailed to 

principals with follow up plan - Complete 

3. CCA 3 year – Complete 

4. Course Progression Audit Dashboard – Draft version submitted to C&I, revisions 

are being made.  
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DATA BRIEFING - 

AGENDA 

Date: 2.4.21 

Facilitator: Dr. Brian McMahon 

Staff in Attendance 

☐ Dr. David K. Moore, Superintendent |☐ Scott Bass, Deputy Superintendent |                   

☐ Pamela Dampier, Asst Sup | ☐ Ronald Fagan, CFO | ☐ Cristen Maddux, PIO |                

☐ Richard Myhre, Asst Sup | ☐ Dr. Christina Jacobs, Director | ☐ Dr. Brian McMahon 

 

Duration Item 
Staff 

Responsible 

5 min Review of Action Steps from last Data Briefing McMahon 

10 min Attendance, Behavior, Course Grades Data McMahon 

10 min Grade Level Dashboard McMahon 

2 min College and Career Acceleration Component Update McMahon 

2 min Usage Data McMahon 

3 min Review of Next Steps Cabinet 

 

1/6/21 Action Steps: 

1. Transportation Discipline – Meet with Mrs. Idlette. 

2. Graduation Monitoring – Add any flag, add concordant. 

3. Cabinet Dashboard - #/% Suspended and 1+ Suspended by school 

4. DataCom – Add predictions for all schools 
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DATA BRIEFING - 

CALENDAR 

Date: 2.18.21 

Facilitator: Dr. Brian McMahon 

Calendar of Topics 

District Data 
Review Date 

Cabinet Data 
Briefing Date 

Seasonal Data Briefing Topics 

All Briefings: Attendance, Discipline, Graduation, iReady/A3K 
Usage 

  8/20/2020       

  9/3/2020   
African American 
Achievement Plan Data   

  9/17/2020      

Impact Review 
9/28-10/9 10/5/2020 iReady Diagnostic 1   

 10/20/2020 Unit Assessment 1 Achieve3000   

  10/29/2020 
Quarter 1 
Grades/GPA/Failures 

Middle School 
Acceleration   

 DataCom 
11/10/20 11/12/2020 

STAR Kindergarten 
Readiness 

African American 
Achievement Plan Data  

  12/3/2020 Graduation Edgenuity/SAVASS  
 Impact Review 
1/6-1/20 1/6/2021 Unit Assessment 2-4 iReady Diagnostic 2 

Graduation 
Monitoring 

DataCom 
1/21/21 1/21/2021 

Replaced with DataCom 

  2/4/2021 Unit Assessment 2-5 
 Semester 1 Course 
Grades   

 Impact Review 
2/22-3/8 

2/18/2021 Graduation/CCA   
3/4/2021 Unit Assessment 6 Goal Tracker Update   

DataCom 
3/12/21 3/18/2021 

Quarter 3 
Grades/GPA/Failures Teacher Attendance   

  4/1/2021 Unit Assessment 7 
African American 
Achievement Plan Data   

  4/15/2021 Graduation    

  4/29/2021 Unit Assessment 8     

  5/13/2021 iReady Diagnostic 3     

  5/27/2021 FSA Results  Teacher Attendance   

  6/10/2021 
Semester 2 
Grades/GPA/Failures     

  6/24/2021 School Grades     
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657 = 52%

395 = 63%

145 = 61%

Cohort = % Met CCA

devline
Typewritten Text
1.13



devline
Typewritten Text
1.13





Last Frist School Title Views

Cummings Christopher Sebastian River High School Principal High School 108

Duchemin Dawn Storm Grove Middle School Asst Principal Middle School 64

Robinson Eddie Oslo Middle School Principal Middle School 62

Matheny Lyndsey Vero Beach Elementary Principal Elementary School 54

Finnegan Rachel Beachland Elementary Principal Elementary School 52

Del Tufo Susan Beachland Elementary Asst Principal Elementary 52

Van Brimmer Kevin Sebastian River High School Asst Principal Senior High 50

Jones Mintosha Gifford Middle School Principal Middle School 48

Norris Jennifer Rosewood Elementary Asst Principal Elementary 43

Riskin Robert Sebastian River High School Asst Principal Senior High 40
Contri Jacqueline Sebastian River High School Asst Principal Senior High 39
Holmes Michele Sebastian River Middle Schl Asst Principal Middle School 37
Ern Natalie Osceola Elementary Asst Principal Elementary 37
Kohlstedt Ashley Sebastian Elementary Asst Principal Elementary 35
Shells Christine Oslo Middle School Asst Principal Middle School 32
Garcia Kimberly Citrus Elementary Principal Elementary School 31
Taylor Christopher Storm Grove Middle School Asst Principal Middle School 30
Moree Rachel Pelican Island Elementary Principal Elementary School 30
Blidgen Tisa Gifford Middle School Asst Principal Middle School 28
Kinsley Craig Oslo Middle School Asst Principal Middle School 26
Good Christine Indian River Academy Principal Elementary School 26
Rahal Kimberly Citrus Elementary Asst Principal Elementary 25
Flores Casandra Rosewood Elementary Principal Elementary School 23
Vernette Aretha Dodgertown Elementary Principal Elementary School 21
Whitfield Letitia Sebastian Elementary Principal Elementary School 21
Keen Jeramy Pelican Island Elementary Asst Principal Elementary 20
Racine Todd Sebastian River Middle Schl Principal Middle School 20
Brown Dariyall Alternative Center For Educati Principal For Alternative Educ 19
Harris Takeisha Liberty Elementary Principal Elementary School 19
Faust Adam Glendale Elementary Principal Elementary School 18
Bacon Chadwick Osceola Elementary Principal Elementary School 18
Simpson Scott Treasure Coast Elementary Principal Elementary School 18
Thimmer James Sebastian River High School Asst Principal Senior High 16
Banack Lynn Glendale Elementary Asst Principal Elementary 16
Szpaichler Jeremy Gifford Middle School Asst Principal Middle School 13
Foster Keandra Storm Grove Middle School Asst Principal Middle School 10
Ward Kelly Sebastian River Middle Schl Asst Principal Middle School 10
Van Brimmer Sarah Vero Beach Elementary Asst Principal Elementary 10
Hart Denny Vero Beach High School Principal High School 8
Heppern Felice Treasure Coast Elementary Asst Principal Elementary 8
Davis Meghan Indian River Academy Asst Principal Elementary 8
Erickson David Vero Beach High School Asst Principal Senior High 6
Alderton Jennifer Fellsmere Elementary Asst Principal Elementary 6
Racine Kristen Dodgertown Elementary Asst Principal Elementary 6
Morgan Rahshard Vero Beach High School Asst Principal Senior High 5
Bieber Anne Storm Grove Middle School Principal Middle School 4
O'Keefe Shawn Vero Beach High School Principal High School 4
Esposito Tabetha Liberty Elementary Asst Principal Elementary 4
Gonzalez Vanessa Vero Beach High School Asst Principal Senior High 4
Ahrens Gregory Vero Beach High School Asst Principal Senior High 0
Griffin Joy Vero Beach High School Asst Principal Flc 0
Brown Dariyall Alternative Center For Educati Principal For Alternative Educ 0
Kohlstedt Christopher Wabasso School For Exceptional Principal Special Ed School 0
Kohlstedt Ashley Sebastian Elementary Asst Principal Elementary 0
Shells Christine Oslo Middle School Asst Principal Middle School 0
Kinsley Craig Oslo Middle School Asst Principal Middle School 0
Cummings Christopher Sebastian River High School Principal High School 0
Bieber Anne Storm Grove Middle School Principal Middle School 0
Taylor Christopher Storm Grove Middle School Asst Principal Middle School 0

Power BI Usage 1.16 - 1.29 - All Dashboards

Top 10

"Power"

Power BI

Users
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Restorative
Practices:

CRYSTAL MORRIS, MS, CTRT-E 
FOUNDER/CEO OF ONE CARING ADULT INC.

a brief overview
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HOUSEKEEPING 

VEGAS  RULES

NO  JUDGMENT

LISTEN  TO  UNDERSTAND ,  NOT  TO  ADVISE

BEFORE  YOU  RESPOND ,  PAUSE  AND  REFLECT

ENGAGE  FREELY  WITH  RESPECT



WHAT WOULD THE
PERFECT SCHOOL LOOK

LIKE TO YOU?





What is
discipline?

The practice of training people to obey rules or a code
of behavior, using punishment to correct disobedience.



WHAT SHAPED
YOUR WORLDVIEW
ON DISCIPLINE?

Take 2 minutes to talk with the person next to you about the
origins of your understanding of the concept of discipline.



Global Comparison of Incarceration Rates -2018





What is
discipline?

The practice of training people to value rules or a code
of behavior, using modeling, support, and

accountability to cultivate positive outcomes.



NATIONWIDE TRENDS
TO CONSIDER



Approximately 3.5 million youth are suspended each
year. (That's the population of Northern Mariana
Islands, American Samoa, U.S. Virgin Islands, Guam,
Wyoming, Vermont, District of Colombia, and Alaska
combined)
American students are losing nearly 18 million days
of instruction due out of school suspension.
Suspension rates vary widely in secondary schools,
from 3 percent in North Dakota to 19 percent in
Florida.

FLORIDA SUSPENDS MORE

STUDENTS THAN ANY OTHER STATE.







What is Restorative
Practices?



What is Restorative
Practices?

Restorative practices are
processes that proactively
build healthy relationships
and a sense of community

to prevent and address
conflict and wrongdoing.





TRADITIONAL
VS

RESTORATIVE







BENEFITS OF RESTORATIVE PRACTICES

Freedom to speak about
the impact

 

Opportunities to
understand other

worldviews
 

Resolution/repairing
the relationship

 

Develop empathy,
accountability and

maturity
 

A greater understanding
of the impact

 

Possess a voice to explore
root causes for their

actions

For the
person

harmed

For the
person

who
caused

harmed

For the 
school

Improve the culture,
engagement and
instructional time

Reduce referrals,
absenteeism, truancy and

conflict

Provides teachers with
much needed support and

respite





Email Address
Lavonne.walker@indianriverschools.org

 

 
 

For questions and concerns, 
contact LaVonne Walker:



2 

Date Professional Learning  

1/4/, 2/1 CPI Initial training  

2/6, 2/12, 2/20 PCM Initial Training-3 Days 

1/27, 2/24 Verbal De-escalation Training 

1/13, 1/20, 

1/26, 2/25 

Zones of Regulation 

 

CPI 

Examples of course materials: 

 

 

Roster: 

 

PCM: 

Materials: 

 

 

Roster: 
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3 

 

 

Verbal De-escalation: 

Course Materials: 

 

Roster: 

 

 

 



4 

Zones Of Regulation: 

Materials: 

 

 

Roster: 

 

 

 



       2.8 

Time Frame: 08.24.20 – 03.09.21 

School District of Indian River County                                                                                                                                                                                        
Suspension Expulsion Review Team (SERT) Referrals by 

Race/Ethnicity 2020-2021                                                                                                                    
Retrieved 3.9.21 

Race/Ethnicity 
Referrals to 

SERT  
Referrals to 

SERT 

  
# of 

students 
 % of total 
referrals 

White, Non-Hispanic 9 31% 

African American, Non-Hispanic 16 55% 

Hispanic 3 10% 

Two or More 1 3% 

Asian 0 0% 

Am Indian 0 0% 

Pac Islander 0 0% 

Total 29 100% 

 

School District of Indian River County                                                                                                                                                                                        
Suspension Expulsion Review Team (SERT) Recommendation Outcomes by Race/Ethnicity 2020-2021                                                                                                                    

Retrieved 3.9.21 

Race/Ethnicity 
Total 

Referrals 

Recommendation - 
Return to 

Home/Choice School 
(%) 

Recommendation - 
Alternative 

Placement (%) 

Recommendation - 
Expulsion Hearing 

(%) 

Recommendation - 
Other Placement (%) 

  # # % # % # % # % 

White, Non-Hispanic 9 4 44% 5 56% 0 0% 0 0% 

African American, Non-
Hispanic 

16 3 19% 12 75% 0 0% 1 6% 

Hispanic 3 2 67% 1 33% 0 0% 0 0% 

Two or More 1 0 0% 1 100% 0 0% 0 0% 

Asian 0 0 0% 0 0% 0 0% 0 0% 

Am Indian 0 0 0% 0 0% 0 0% 0 0% 

Pac Islander 0 0 0% 0 0% 0 0% 0 0% 
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Play Therapy Models and Applications: Best Practices in the Play Therapy Room  
ANN BECKLEY-FOREST, LCSW, RPT-S 
APT APPROVED PROVIDER 15-406 
 
Description: this workshop is designed to take participants on a journey of self-awareness as a child therapist 
by helping them to coherently apply play therapy principles to their current practice or deepen their 
commitment to using play to accomplish the core goals of therapy with children.  We will review some of the 
leading models in play therapy and apply our learning through expressive arts and sand tray practice, as well 
as examine best practices in cultural competence and handling ethical dilemmas in the practice of play 
therapy. 
This course meets standards for Phase 1 or 2 of the Registered Play Therapist credential 
Objectives: 

• Use a practice activity to demonstrate understanding of the core therapeutic powers of play.  

• Explore how the use of sand tray and expressive arts complements play therapy practice with clients 
across the life span from childhood to adults.  

• Apply a foundational understanding of Child-Centered Play Therapy theory and the role of the 
therapist to a practice session with sand tray.  

• Apply a foundational understanding of Adlerian Play Therapy theory and practice to a family play 
activity using movement.  

• Apply a foundational understanding of Gestalt Play Therapy to an experiential activity with clay.  

• Apply a basic understanding of the theory and practice of Solution-Focused Play Therapy to a sand tray 
activity using “the miracle question”.  

• Utilize a self-questionnaire about clinical theories of Play Therapy to deepen participant's own 
theoretical orientation.  

• Apply play therapy principles of cultural competence in practice with transgender and gender 
nonconforming youth.  

• Describe ethical issues in play therapy through the use of a practice exercise to apply best practices as 
they relate to therapist privilege and social justice 
 
Timeline ALL TIMES EASTERN TIME 
Day 1  

9-10:30  Module 1 Core Therapeutic Powers of Play, 
“Elevator speech” activity 

10:30-10:45 Break  

10:45- 12:00 Module 2 Sandtray theory & practice.  
Sandtray session summaries,  
“Create your world” activity 
Virtual sand tray app demo 

DAY 2   

9-10:30 Module 3 CCPT –tracking practice in 
dynamic play in the sand.  
Gary Landreth video of CCPT  

10:30-10:45 Break  

10:45-12:00 Module 4 Adlerian Play therapy principles 
and practice  

12-1:00 BREAK  

devline
Typewritten Text
2.11, 2.12, 2.13



All materials are for use of participant only and not to reproduce     ann.beckleyforest@gmail.com 
 

 

 
 

 
 
 

1:00-2:30 Module 5 Gestalt Play therapy. Oaklander 
and wholeness, expressive tools.  
Clay “parts of me”  

2:30-2:45 Break  

2:45-4:00 Module 6 Solution-Focused play therapy. 
Miracle question sand trays 
Models pf PT Self-questionnaire  
RPT process phases 

DAY 3   

9-10:30 Module 7 Cultural “competence” & anti- 
racism – principles in play therapy 
practice 
Therapist privilege – self refection 
exercise;  
Ethical issues/social justice 
Small group discussion of ethical 
dilemmas 
 

10:30-10:45 Break  

10:45-12 Module 4 Safe space for gender non-
conforming and trans youth in play 
therapy 
Closing  
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Core Therapeutic Powers of Play                                       

 
 

•Therapeutic relationship

•Attachment

•Social competence

•Empathy 

•Creative problem solving

•Resiliency

•Moral development

•Accelerated psychological 
development

•Self-regulation

•Self-esteem

•Catharsis

•Abreaction

•Positive emotions

•Counterconditioning fears 

•Stress inoculation

•Stress management

•Self-expression

•Access to the 
unconscious 

•Direct teaching 

•Indirect teaching 

Facilitates 
communication

Fosters 
emotional 
wellness

Enhances social 
relationships

Increases 
personal 
strengths

 
Core Therapuetic Plowers of Play. Parson, J. (2017). Puppet Play Therapy-Integrating Theory, Evidence and Action (ITEA) presented at International Play 

Therapy Study Group. Adapted from Schaefer, C. E. and Drewes, A.A. (2014). Therapeutic Powers of Play: 20 Core agents of change. 2nd Edition, Hoboken, NJ: Wiley 

Publishing. 
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Sand tray summary form 

 

ann.beckleyforest@gmail.com  Adapted from: Homeyer, L. & Sweeney, D. (2016) Sandtray therapy: A 

practical manual, 3rd edition, New York: Routledge. .p. 130    

 

 

Client 

Name  

Date  

Details  
 

Approach (circle) 

Starting Easy/Difficult.   During:  Verbal/Non-verbal 

 Purposeful/non-purposeful    Determined/hesitant 
 

Description 

Miniatures 
Used  

Organization  Empty----------------------------------------------Excessive 

 Open--------------------------------------------Closed/Fenced 

 Action ---------------------------------------------Static 

 Organized ----------------------------------------Chaotic 

 Unpeopled-----------------------------------------Peopled 

Themes Conflict         Aggression        Revenge 

 Loss   Abandonment      Death 

 Secretive/buried.  Power/Control.  Safety/Protection 

 Relationships.                                  Spirituality 
 

£ Photo Prompt used: 

Discussion:  

DATE SIGN: 
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Child Centered Play Therapy 

Do’s…. 
 Do invite: “you can use these things in almost any way you want” 

 Do show interest through verbalizing some observations along the way 

 Do maintain neutrality 

 Do use non-verbals to communicate warmth, acceptance, and interest 

 Do pay attention to your internal reactions to the play 

 Do give boundaries and limits as needed for safety 

Don’ts…. 
 

 Don’t ask questions – they are interruptions to the flow of the play 

 Don’t express approval or disapproval 

 Don’t allow play which crosses your boundaries (inappropriate touch, aggression at the 

therapist, deliberate breaking of toys) 

 Don’t try out your interpretations on the child 

 Don’t violate the child’s privacy 

 Don’t make the child clean up.  Allow if initiated by the child. 
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Social Justice and Ethics Group Discussion 
 

Directions: Your group will be assigned one of the following scenarios. After your 
discussion your group will make a recommendation to the therapist in the scenario, if 
possible by reaching a consensus. 
Guidelines for good discussion of charged issues-- 

1. Everyone reads the scenario 
2. Round robin check-in of initial reactions. Hear from every person without cross 

responding.  
3. Then move towards freer discussion of the competing issues involved, but no 

interrupting, breathe before you respond. Use ethical principles slide if needed. 
4. Move towards recommended action steps. 
5. Another round robin before concluding to make sure all perspectiveS are heard. 

 
Scenario #1 
You are a child-centered play therapist and know the value of therapist neutrality in 
your reflections to the child in play.  You are working with a white child who uses “the n-
word” during his play.  How should you handle this?  
 
Scenario #2  
Your client is a 10-year-old child of color, and you are a white therapist.  When you ask 
her about her week, she tells you that she hates when her teacher singles out all the 
black kids in the class for speaking up and interrupting. What are your next steps with 
the client? 
 
Scenario #3 
Two therapists at the same agency both see siblings.  One therapist is white, the other 
BIPOC. The parent tells the one therapist she is uncomfortable with the other therapist 
and doesn’t trust their recommendations because their background is too “different”.  
How should this therapist respond and manage this situation?  Does your answer 
change based on the race of the family? How about if this is a transracially adopted child 
in treatment? 
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Resource Specialist Mtg. Overview 2.18.2021 

 

1. Students not taking FSAA due to transitional model and not coming to school, this information 

must be documented in FOCUS. Site testing administrators will be entering this information 

along with all students not taking assessments. Please ensure this is documented. This will be 

documented in the parent communication section of Focus. 

2. FSAA window is open for Site based School Level Coordinators (testing administrators) and ESE 

teachers. The window for testing opens M<arch 1st. Please share your ESE FSAA assessment 

spreadsheet with your testing coordinator. 

3. ESY- continue keeping ESY 2021 excel spreadsheet current. Once Parent “packet” is approved 

we will send this to you for completion. 

4. RS interviews for Rosewood- next week. 

5. ESE Mock video/video taping will be shared once completed. 

6. Share RS IEP checklist. 

7. Posters for each RS flow chart 
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PRACTICES 
8. Weekly technical assistance for updates unless you have a question that requires an immediate 

response. 

9. SIM Learning Strategies 4th   2/24 from 12-3 

10. FSAA training yesterday- updates not being shared example- FSAA portal 

11. Required- site based monthly ESE team meetings ( ALL ESE staff) 

12. Kat will advise and design a to do checklist for Medicaid 

13. Technical Assistance for Pre-referral Checklist for all initial eligibilities except STH, HHB, Gifted. 
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