
         African American Achievement Plan Evidence of Progress Monitoring  

Date:   

 

9/11/2020 

School/Department:  Pelican Island Elementary 

Action Step  

(number and 

description):        

1.11 Develop a process to identify the current needs and supports for equitable participation in 

extracurricular activities (e.g., cheerleading, lacrosse, soccer and orchestra). 

Evidence of Progress 
Monitoring 
(Please include 
narrative/description 
of the action taken. 
Where applicable, 
please include all 
measurable data.) 

At this time, our only after-school program is our Rising K program. Students in Kindergarten 
were invited to enroll in the Rising K program based on their data (showing phonics and 
phonological awareness deficiencies). Currently, there are 15 Rising K students, and 10 are 
African American (67%), 5 are white (33%), 0 are other (0%), and 0 are Hispanic (0%). School 
demographics: 21% AA, 17% Hispanic, 58% White, 4% other).  Please see next page for more 
information.  We also are providing professional development in culturally responsive 
practices which will continue throughout the year. PD rosters are attached. 

Results of Action 
Taken: 

At this time, we are progress monitoring these students. Follow up PD is scheduled monthly 
throughout the year.  

Reflection: Our goal is for our students in this program to close their phonics and phonological awareness gaps, as evidenced 
by an increase their i-Ready diagnostic score from fall to winter, helping them become as close to meeting grade 
level expectations as possible 
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Pelican Island Elementary School AA Plan—Rising K Program  

  

Sociodemographics Baseline (Rising K)  

Using classroom baseline assessments and screeners, we initially identified 15 students in 

Kindergarten, with 10 students identified as African American, to participate in this program. We 

used contacts information in Focus to reach the 15 students making at least 2 phone calls, and 

following up through text, email, and Class Dojo when needed. 

    

Table 1: Actual Sociodemographics (Rising K), 08/25/2020, 15 students  

 # of students % of program participants 

Caucasian  5 33%  

African American  10  67%  
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https://www.youtube.com/watch?v=MXXVg2voCos

Mrs. Digiacomo and Mrs. Wentz – Rule #4 
Invite People on Your Bus and Share your Vision 
for the Road Ahead.

• “How important is it for people to build their 
team with positive people who support them 
in their endeavors.”

• “This is my vision for our team and our 
product launch, and this is where my bus is 
going, and I want to invite you to get on.”

• “There is no better way to get on your bus 
than telling them where you’re going and 
asking them to get on. 

• “If you don’t clearly communicate your vision 
of the road ahead, no one will want to travel 
with you.”

https://www.youtube.com/watch?v=MXXVg2voCos






When we are able to 
recognize and name a 

student’s learning  
_____ and not mistake 
culturally different ways 
of learning and making 
meaning for intellectual 

_____, we are better 
able to match those 
moves with a _____  

_____ response.



When we are able to 
recognize and name a 

student’s learning  
moves and not mistake 
culturally different ways 
of learning and making 
meaning for intellectual 
deficits, we are better 
able to match those 

moves with a powerful 
teaching response.



Suggestions for 
getting the most 
out of this book 

(page 9)

• Read with intention and purpose

• Read the book with a highlighter and a notebook

• Customize tools and strategies

• Take bite-sized action

• Practice action research

• Invite others to join you on the journey



Figure 1.1 Dependent Learner Characteristics vs. Independent Learner (page 14)

Many culturally and linguistically diverse students are “dependent learners” 
who don’t get adequate support to facilitate their cognitive growth. 

Consequently, they are not able to activate their own neuroplasticity. 
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Many culturally and linguistically diverse students are “dependent learners” 
who don’t get adequate support to facilitate their cognitive growth. 

Consequently, they are not able to activate their own neuroplasticity. 

The Dependent Learner The Independent Learner

- is dependent on the teacher to carry most of the 
cognitive load of a task always

- is unsure of how to tackle a new task
- cannot complete a task without scaffolds

- will sit passively and wait if stuck until teacher 
intervenes

- doesn’t retain information well or “doesn’t get it”

- relies on the teacher to carry some of the cognitive load 
temporarily

- utilizes strategies and processes for tackling a new task
- regularly attempts new tasks without scaffolds

- has cognitive strategies for getting unstuck
- has learned how to retrieve information from long-term 

memory

Do you know students in these categories? Do you know students who have 
gone from dependent to independent (or vice versa)?



Ready for Rigor Framework:
- Awareness (page 17 and 18)
- Learning Partnerships (page 17 and 19)
- Information Processing (page 17 and 19)
- Community of Learners and Learning Environment (page 17 and 19-20)

Directions:
- Connect with your color-coded teammates
- Read your sections two times to master the content
- As a group, draw, define, and make a connection to or elaborate upon 
your section on the chart paper
- Be prepared to present your component of the Ready for Rigor 
Framework to the group in 15 minutes



Draw 4 boxes in your PD Notebook, labeling them the following:
- Awareness (page 17 and 18)
- Learning Partnerships (page 17 and 19)
- Information Processing (page 17 and 19)
- Community of Learners and Learning Environment (page 17 and 19-20)

Directions:
- During each presentation, summarize the component of the framework
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