
         Evidence of Progress Monitoring  

Date:   

 

10/5/2020 

School/Department:  Oslo Middle  

Action Step #  

and Description: 
(If more than one action 

step is evidenced here, 

please include all action 

step #’s and a brief 

description of each.)        

    
Action Step 1.5 – Achievement Gap Resource Allocation 

Explanation of 
Evidence:   
 

Oslo’s School Improvement Plan specifically addresses achievement gaps for African American Students through 
goals #2 and #3. Goal #2 focuses on increasing positive climate and culture through school-wide 
implementation of PBiS. Goal #3 focuses on differentiation for specifically targeted subgroups, including 
African-American students. Actions taken include implementation of PBiS including targeted students for tier 2 
with check in-check out, social skills groups, restorative justice; before school and after school tutoring, 
differentiation PD and teacher support. 

Results of Action 
Taken: 

As a result of these actions, we have already seen positive impacts on climate and culture with decreased 
discipline referrals compared to last year leading to more time in class. As a result of differentiation PD and 
implementation, we have seen an increase in teacher awareness and use of differentiation strategies as well as 
student engagement. We expect to see positive results in Unit Assessment and iReady data. 

Reflection: We are proud of the many steps we are taking in collaboration with teachers and staff to make a positive 
impact on the success of our African American students, and we look forward to the results to be made due to 
our efforts around positive climate and culture and differentiated instruction. 
 
   
 
 
 

 

School District of Indian River County 
#SDIRCStrongerTogether 

 
 
 
 



OMS AFTER SCHOOL 
TUTORING PROGRAM

Tuesday, Wednesday & Thursday 2:45-4:30
(An after school bus is provided)

Sign up by contacting your
teacher or guidance counselor. 

Tutoring is offered for face to face
and virtually through Microsoft Teams

appointments.
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New for the  
2020–2021  

School Year!
(Available for Grades 3–8)

Tools for Scaffolding Comprehension will released on a rolling basis through fall 2020,  
with an initial release available by early September 2020.

Tools for Scaffolding Comprehension

Subject

Reading

Grade

4

Make Inferences in Informational Texts
Refer to details and examples in a text when 

explaining what the text says explicitly and 

when drawing inferences from the text.
RI.4.1

Standard Teacher StudentTitle

Showing 6 of 6

Comprehension Progression

Grade Level Outcome

Guide for Scaffolding Comprehension

Describe What Happened and Why

Explain events, procedures, ideas, or concepts 

in a historical, scientific, or technical text, 

including what happened and why, based on 

specific information in the text.

RI.4.3

Connect Important Ideas in a Text
Determine the main idea of a text and explain 

how it is supported by key details. 
RI.4.2

RI.4.2 Sequence Ideas to SummarizeSummarize the text.

RI.4.5 Describe Text Structures
Describe the overall structure of events, 

ideas, concepts, or information in a text or 

part of a text.

Compare and contrast a firsthand and 

secondhand account of the same event or 

topic; describe the differences in focus and

the information provided.

RI.4.6 Understand How Point of View Impacts Meaning

Determine which skills best support students as they 
work toward grade-level comprehension outcomes. 
Each skill has corresponding Tools for Scaffolding 
Comprehension resources, all available on this page.

Get recommendations for addressing unfinished learning. 
Learn how to use data to plan scaffolded comprehension 
instruction and differentiate with Tools for Scaffolding 
Comprehension. 

Ms. GreeneAssess & TeachRosters HelpReports

Teachers receive 
lesson plans 
for each priority 
skill that prepare 
students for 
upcoming 
grade-level 
instruction.

For each priority skill, 
developmentally 
appropriate texts 
are provided for 
students working at 
one and two or more 
grade levels below to 
support differentiated 
instruction.

Prepare All Students for  
Grade-Level Reading
New tools to help teachers scaffold comprehension and 
empower every learner to access grade-level texts

Guide for 
Scaffolding 
Comprehension 
See how to use 
i-Ready data to 
scaffold grade-level 
comprehension 
work.

© 2020 Curriculum Associates, LLC. All rights reserved.  |  06/20 0K |  5

Use Data to Plan Instruction
You will need three important resources to help you determine the best way to leverage TSCs: Diagnostic data, 
your English language arts (ELA) scope and sequence, and the Comprehension Progression document for the 
grade level you teach. Use the following steps to put a plan in place to scaffold grade-level instruction:

Start with a question .

Approaching your data with a specific question gives you a clear starting point 
and focus of your analysis, helps you stay objective, saves time, and allows you 
to create a plan for immediate action in your classroom. 

When you are planning to scaffold comprehension, consider asking:  
How are my students performing as an entire class and what are their 
comprehension-specific instructional needs?

1

Determine what you plan to teach next .

Review your ELA scope and sequence to identify the grade-level  
standards or outcomes students will work on next. 

Consider whether the standards or outcomes have already been  
introduced either in previous grades or during this school year.  

2

View Diagnostic data to understand students’ needs .

Refer to the most recent Diagnostic Results (Class) report.

Based on whether you will read informational texts or literary texts next, sort by the LIT 
(Comprehension: Literature) or INFO (Comprehension: Informational Text) domain. 

Determine which students are reading Two or More Grade Levels Below, which students 
are reading One Grade Level Below, and which students are reading On Grade Level.

3

Find resources to scaffold grade-level instruction .

Use the Comprehension Progression* document to find the appropriate TSC.

Each TSC contains two Scaffolds. Your Diagnostic Results will guide you to 
select the appropriate Scaffold for your students. Page 9 contains examples of 
implementation in small group and whole class settings. 

4

Phonological Awareness (PA)

Phonics (PH)

High-Frequency Words (HFW)

Vocabulary (VOC)

Comprehension: Literature (LIT)

Comprehension: Informational Text (INFO)

*Students not completed are not included.

PDF
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Diagnostic Results 

Subject

Reading Key

Class/Report Group

Greene, Grade 4 

Diagnostic

Diagnostic Window 1

3 Students
15%
On or Above 
Grade Level

9 Students
45%
One Grade
Level Below

8 Students
40%
Two or More
Grade Levels 
Below

0 Students
0%
Not Completed

Placement Definition

Standard View

Overall Placement Placement by Domain*

5-Level Placement3-Level Placement

Enhanced

Placement by Domain

Student

PA PH HFW VOC LIT INFO

DateScale
Score

Overall
Placement

Showing 20 of 20

Thornton, Eduardo

Simpson, Carla

Choi, Isis

Allen, Mira

Davidson, Nick

Pope, Sara

Cohen, Ethan

Fisher, Mira

Robins, Brianna

Parke, Leena

Richmond, Miguel

Smith, Nolan

Perry, Ethan

Skinner, Kal

Moreno, Maria 
Alejandra

Kent, Martina

Cooke, Iker

Kirby, Alaina

Dudley, Adrian

Taylor, Hailey

Tested 
Out

Tested 
Out

Tested 
Out

Max
Score

Max
Score
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Out

Tested 
Out
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Out

Tested 
Out
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Tested 
Out

Tested 
Out

Tested 
Out

Tested 
Out

Tested 
Out

Tested 
Out

Tested 
Out

Grade 2

Tested 
Out

Mid 4

Late 4

Early 4

Grade 3

Grade 3

Grade 3

Grade 3

Grade 3

Grade 1

Grade 2

Mid 4

Mid 4

Mid 4

Grade 3

Grade 2

Grade 1

Grade 2

Grade 2

Grade 1

Grade 3

Late 4

Grade 3

Late 4

Grade 3

Grade 3

Grade 2

Grade 2

Grade 2

Grade 1

Grade 1

Grade 3

Grade 3

Grade 3

Grade 3

Grade 3

Grade 1

Grade 2

Grade 1

Grade K

Grade 1

Late 4

Mid 4

Early 4

Grade 3

Grade 3

Grade 3

Grade 3

Grade 3

Grade 3

Grade 3

Grade 2

Grade 2

Grade 2

Grade 2

Grade 2

Grade 2

Grade 1

Grade 1

Grade 1

Grade 1

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

8/15/20

Choose Your Column:

604

576

575

544

542

525

524

523

490

482

533

530

530

525

490

477

478

474

430

468

Late 4

Early 4

Early 4

Grade 3

Grade 3

Grade 3

Grade 3

Grade 3

Grade 2

Grade 2

Grade 3

Grade 3

Grade 3

Grade 3

Grade 2

Grade 2

Grade 2

Grade 2

Grade 1

Grade 1

Max 
Score

Max 
Score
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Max 
Score

Max 
Score

Grade 2

Max 
Score

Grade 3

Grade 2

Grade 2

Max 
Score

Grade 3

Max 
Score

Max 
Score

Grade 2

Grade 2

Grade 3

Grade 2

Grade 2

Grade 1

National Norms

Percentile Rank

84th

84th

83rd

62nd 

60th

46th

45th

44th

22nd

18th

53rd

50th

50th

46th

22nd

16th

16th

15th

4th

22nd 

Phonological Awareness (PA)

Phonics (PH)

High-Frequency Words (HFW)

Vocabulary (VOC)

Comprehension: Literature (LIT)

Comprehension: Informational Text (INFO)

*Students not completed are not included.
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Diagnostic Results 

Subject

Reading Key

Class/Report Group

Greene, Grade 4 

Diagnostic

Diagnostic Window 1

3 Students
15%
On or Above 
Grade Level

9 Students
45%
One Grade
Level Below

8 Students
40%
Two or More
Grade Levels 
Below

0 Students
0%
Not Completed

Placement Definition

Standard View

Overall Placement Placement by Domain*

5-Level Placement3-Level Placement

Enhanced

Placement by Domain

Student

PA PH HFW VOC LIT INFO

DateScale
Score

Overall
Placement

Showing 20 of 20

Thornton, Eduardo

Simpson, Carla

Choi, Isis
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Tested 
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Mid 4

Late 4
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Grade 2
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Grade 2
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Grade 3 Comprehension Progression: Informational Text

Ask and Answer        
Questions in                    
Informational Texts

Priority Skill

Identify Main Idea
Priority Skill

Recount Key Details
Priority Skill

Understand How a 
Text is Organized

Priority Skill

Use Text Features
Priority Skill

Understand Point of          
View in Informational       
Texts

Priority Skill

Identify Key Details

Recognize Cause and 
Effect

Grade Level Outcomes

Ask and answer questions  
to demonstrate                        
understanding of a text, 
referring explicitly to the text 
as the basis for the answers.

Determine the main idea of  
a text.

Recount the key details and 
explain how they support the 
main idea.

Describe the relationship 
between a series of historical 
events, scientific ideas or 
concepts, or steps in           
technical procedures in a text, 
using language that pertains 
to time, sequence, and 
cause/effect.

Use text features and search 
tools to locate information 
relevant to a given topic           
efficiently.

Distinguish their own point 
of view from that of the 
author of a text.

* The Comprehension Progression identifies the most impactful skills to teach to prepare students to participate in grade-level 
instruction.

• Each skill in the progression is supported with a TSC. 

• Find the Comprehension Progression for the grade level you teach by selecting Assess & Teach from the top navigation in 
i-Ready Connect, and then navigate to the Tools for Scaffolding Comprehension page.

Phonological Awareness (PA)

Phonics (PH)

High-Frequency Words (HFW)

Vocabulary (VOC)

Comprehension: Literature (LIT)

Comprehension: Informational Text (INFO)

*Students not completed are not included.
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Diagnostic Results 

Subject

Reading Key

Class/Report Group

Greene, Grade 4 

Diagnostic

Diagnostic Window 1

3 Students
15%
On or Above 
Grade Level

9 Students
45%
One Grade
Level Below

8 Students
40%
Two or More
Grade Levels 
Below
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0%
Not Completed

Placement Definition

Standard View

Overall Placement Placement by Domain*

5-Level Placement3-Level Placement

Enhanced

Placement by Domain
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PA PH HFW VOC LIT INFO

DateScale
Score
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Placement
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Grade 3
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TOOLS FOR SCAFFOLDING COMPREHENSION

GRADE 4  Sequence Ideas to Summarize 1 of 9©Curriculum Associates, LLC Copying permitted for classroom use.

Sequence Ideas 
to Summarize

GRADE 4 OUTCOME
Summarize the text.

Choose a Level of Support
SCAFFOLD A
Recognizing Sequence of 
Information

SCAFFOLD B
Using Text Structure to 
Summarize

Recommended for students 
2+ grade levels below

MISCONCEPTIONS  
AND SKILL GAPS

Recommended for students  
1 grade level below

✔
Students are not yet able to 
recognize how writers organize 
information.

✔
Students are unfamiliar with 
informational text structures. ✔

Students are able to recall key details 
from the text but are not yet able to 
sequence those ideas in a logical 
order.

✔

Meet the Texts
Review the complexity of the text for the chosen scaffold to anticipate where students may struggle.

TEXT A
Hydroponic Gardens: The Wave of 
the Future

TEXT B
Eating Out of this World

• The article assumes basic 
knowledge about growing plants 
in soil. 

KNOWLEDGE DEMANDS

• The article assumes basic 
knowledge of space, astronauts 
and space explorations.

• Though gravity is not mentioned, 
it is implied in the design of food 
for space. 

• The Apollo missions are mentioned, 
but no context is provided.

Lexical Demands
• Vocabulary: hydroponic, nutrients, 

congested, produce

Idiomatic Expressions
• wave of the future

LANGUAGE DEMANDS

Lexical Demands
• Vocabulary: exploration, 

unpleasant, digestion, spacecraft, 
astronaut, hydroponics

Syntax Demands
• Complex sentences in paragraph 4

1

2

Comprehension Progression 
Understand the connection of 
standards to uncover priority skills 
that address students’ unfinished 
learning.

Grade 4 Comprehension Progression: Literature

Literature

Grade Level Outcomes

Make Inferences in  
Literature

Priority Skill

Describe Poems
Priority Skill

Identify the Most 
Important Events

Priority Skill

Describe What       
Happened and Where

Priority Skill

* Describe the Structural 
Elements of a Poem

Priority Skill

* Evaluate Narration
Priority Skill

* Understand Theme

* Describe the Structural 
Elements of a Drama

Literature

* Tools for Scaffolding Comprehension for these skills are planned for release by early November. All other Tools for Scaffolding Comprehension will be available 
by early September.

RL.4.2: Determine a theme 
of a story, drama, or poem 
from details in the text.

RL.4.2: Summarize the text.

RL.4.3: Describe in depth a 
character, setting, or event in 
a story or drama, drawing on 
specific details in the text.

RL.4.5: Explain major           
differences between poems, 
drama, and prose, and refer   
to the structural elements of 
poems and drama when 
writing or speaking about       
a text.

RL.4.6: Compare and       
contrast the point of view 
from which different stories 
are narrated, including the 
difference between first-and      
third-person narrations.

RL.4.1: Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

Grade 4 Comprehension Progression: Literature

Literature

Grade Level Outcomes

Make Inferences in  
Literature

Priority Skill

Describe Poems
Priority Skill

Identify the Most 
Important Events

Priority Skill

Describe What       
Happened and Where

Priority Skill

* Describe the Structural 
Elements of a Poem

Priority Skill

* Evaluate Narration
Priority Skill

* Understand Theme

* Describe the Structural 
Elements of a Drama

Literature

* Tools for Scaffolding Comprehension for these skills are planned for release by early November. All other Tools for Scaffolding Comprehension will be available 
by early September.

RL.4.2: Determine a theme 
of a story, drama, or poem 
from details in the text.

RL.4.2: Summarize the text.

RL.4.3: Describe in depth a 
character, setting, or event in 
a story or drama, drawing on 
specific details in the text.

RL.4.5: Explain major           
differences between poems, 
drama, and prose, and refer   
to the structural elements of 
poems and drama when 
writing or speaking about       
a text.

RL.4.6: Compare and       
contrast the point of view 
from which different stories 
are narrated, including the 
difference between first-and      
third-person narrations.

RL.4.1: Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

Grade 4 Comprehension Progression: Literature

Literature

Grade Level Outcomes

Make Inferences in  
Literature

Priority Skill

Describe Poems
Priority Skill

Identify the Most 
Important Events

Priority Skill

Describe What       
Happened and Where

Priority Skill

* Describe the Structural 
Elements of a Poem

Priority Skill

* Evaluate Narration
Priority Skill

* Understand Theme

* Describe the Structural 
Elements of a Drama

Literature

* Tools for Scaffolding Comprehension for these skills are planned for release by early November. All other Tools for Scaffolding Comprehension will be available 
by early September.

RL.4.2: Determine a theme 
of a story, drama, or poem 
from details in the text.

RL.4.2: Summarize the text.

RL.4.3: Describe in depth a 
character, setting, or event in 
a story or drama, drawing on 
specific details in the text.

RL.4.5: Explain major           
differences between poems, 
drama, and prose, and refer   
to the structural elements of 
poems and drama when 
writing or speaking about       
a text.

RL.4.6: Compare and       
contrast the point of view 
from which different stories 
are narrated, including the 
difference between first-and      
third-person narrations.

RL.4.1: Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.

Grade 4 Comprehension Progression: Literature

Literature

Grade Level Outcomes

Make Inferences in  
Literature

Priority Skill

Describe Poems
Priority Skill

Identify the Most 
Important Events

Priority Skill

Describe What       
Happened and Where

Priority Skill

* Describe the Structural 
Elements of a Poem

Priority Skill

* Evaluate Narration
Priority Skill

* Understand Theme

* Describe the Structural 
Elements of a Drama

Literature

* Tools for Scaffolding Comprehension for these skills are planned for release by early November. All other Tools for Scaffolding Comprehension will be available 
by early September.

RL.4.2: Determine a theme 
of a story, drama, or poem 
from details in the text.

RL.4.2: Summarize the text.

RL.4.3: Describe in depth a 
character, setting, or event in 
a story or drama, drawing on 
specific details in the text.

RL.4.5: Explain major           
differences between poems, 
drama, and prose, and refer   
to the structural elements of 
poems and drama when 
writing or speaking about       
a text.

RL.4.6: Compare and       
contrast the point of view 
from which different stories 
are narrated, including the 
difference between first-and      
third-person narrations.

RL.4.1: Refer to details and 
examples in a text when 
explaining what the text says 
explicitly and when drawing 
inferences from the text.
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TEXT A

Read the text and 
complete the activities 
on page 2.

DIRECTIONSHydroponic Gardens: 
The Wave of the Future

1 Imagine growing juicy strawberries—without soil! Growing 
plants without soil is called hydroponic gardening. Plants are 
grown only in water. The water contains nutrients, or food, 
that help the plants grow. Because of their many benefits, 
hydroponic gardens may be the wave of the future. 

2 First, hydroponic gardens help plants grow faster than those 
grown in soil. When a plant sits in flowing water with added 
nutrients, its roots do not need to search for food. Farmers can 
control the amount of nutrients in the water. That way they can 
make sure plants get exactly what they need. 

3 Second, hydroponic gardens need far less space than soil 
gardens. They can even be designed so plants grow on walls. 
As a result, hydroponics can be done almost anywhere. This 
allows people in congested cities to grow their own fruits and 
vegetables.

4 Third, hydroponic gardens don’t need as much water. They use 
up to ten times less water than soil gardens. This is because the 
same water can be reused again and again. It doesn’t just drain 
away into the ground.

5 Hydroponic gardens can be expensive to set up, but over time 
they save money. They use less energy and produce indoor 
crops all year round. 

6 Hydroponic gardening might also solve an important problem. 
It could help produce more food to feed people around the 
world who don’t have enough to eat. 

nutrients: food that helps 
plants grow

congested: overcrowded

produce: make 
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Eating Out of This World 

1 Astronaut food has changed over the years. In the early days of 
space exploration, astronauts traveled in small spacecraft, 
where there was little room for food. Fresh foods in early space 
travel were not practical. They spoiled, took up too much space, 
and were too heavy. 

First Foods in Space
2 Instead of fresh foods, astronauts ate food that was semi-liquid. 

It had to be squeezed from a tube or slurped through a straw. 
Even foods like beef were eaten this way. The semi-liquid food 
was often described as unpleasant.

3 Astronauts also ate freeze-dried foods. Freeze-dried foods don’t 
spoil. They don’t weigh much, and they don’t take up much space. 
Add water and you have “fresh” peas, mashed potatoes, steak, 
or macaroni and cheese. There is even freeze-dried ice cream! 

4 Astronauts on the Apollo missions were the first to have hot 
water, which made rehydrating foods easier and improved the 
food’s taste. These astronauts were also the first to use the 
spoon bowl. The spoon bowl allowed astronauts to eat with a 
spoon instead of squeezing food through a tube. 

Eating in Space Today
5 When astronauts travel to space, sometimes they are there for 

months. They are not able to bring all the food they need with 
them. Regular shipments of food are sent to astronauts so they 
can stay healthy. 

6 Even though food options have improved over time, there are 
some foods and beverages that astronauts go without. One of 
those beverages is soda. The air bubbles do not rise to the top of 
the liquid and escape like they do on Earth. Instead, the 
bubbles stay in the liquid, causing issues with digestion. 

exploration: search; 
journey to find something

unpleasant: 
uncomfortable; not 
enjoyable

digestion: how the body 
uses food

Read the text. Then 
complete the chart on 
page 4.

DIRECTIONS

TEXT B

COMPREHENSION TOOLS Name:

Sequence Ideas to Summarize

GRADE 4  Sequence Ideas to Summarize 1 of 5©Curriculum Associates, LLC Copying permitted for classroom use.

TEXT A

Read the text and 
complete the activities 
on page 2.

DIRECTIONSHydroponic Gardens: 
The Wave of the Future

1 Imagine growing juicy strawberries—without soil! Growing 
plants without soil is called hydroponic gardening. Plants are 
grown only in water. The water contains nutrients, or food, 
that help the plants grow. Because of their many benefits, 
hydroponic gardens may be the wave of the future. 

2 First, hydroponic gardens help plants grow faster than those 
grown in soil. When a plant sits in flowing water with added 
nutrients, its roots do not need to search for food. Farmers can 
control the amount of nutrients in the water. That way they can 
make sure plants get exactly what they need. 

3 Second, hydroponic gardens need far less space than soil 
gardens. They can even be designed so plants grow on walls. 
As a result, hydroponics can be done almost anywhere. This 
allows people in congested cities to grow their own fruits and 
vegetables.

4 Third, hydroponic gardens don’t need as much water. They use 
up to ten times less water than soil gardens. This is because the 
same water can be reused again and again. It doesn’t just drain 
away into the ground.

5 Hydroponic gardens can be expensive to set up, but over time 
they save money. They use less energy and produce indoor 
crops all year round. 

6 Hydroponic gardening might also solve an important problem. 
It could help produce more food to feed people around the 
world who don’t have enough to eat. 

nutrients: food that helps 
plants grow

congested: overcrowded

produce: make 

COMPREHENSION TOOLS Name:

Sequence Ideas to Summarize

GRADE 4  Sequence Ideas to Summarize 3 of 5©Curriculum Associates, LLC Copying permitted for classroom use.

Eating Out of This World 

1 Astronaut food has changed over the years. In the early days of 
space exploration, astronauts traveled in small spacecraft, 
where there was little room for food. Fresh foods in early space 
travel were not practical. They spoiled, took up too much space, 
and were too heavy. 

First Foods in Space
2 Instead of fresh foods, astronauts ate food that was semi-liquid. 

It had to be squeezed from a tube or slurped through a straw. 
Even foods like beef were eaten this way. The semi-liquid food 
was often described as unpleasant.

3 Astronauts also ate freeze-dried foods. Freeze-dried foods don’t 
spoil. They don’t weigh much, and they don’t take up much space. 
Add water and you have “fresh” peas, mashed potatoes, steak, 
or macaroni and cheese. There is even freeze-dried ice cream! 

4 Astronauts on the Apollo missions were the first to have hot 
water, which made rehydrating foods easier and improved the 
food’s taste. These astronauts were also the first to use the 
spoon bowl. The spoon bowl allowed astronauts to eat with a 
spoon instead of squeezing food through a tube. 

Eating in Space Today
5 When astronauts travel to space, sometimes they are there for 

months. They are not able to bring all the food they need with 
them. Regular shipments of food are sent to astronauts so they 
can stay healthy. 

6 Even though food options have improved over time, there are 
some foods and beverages that astronauts go without. One of 
those beverages is soda. The air bubbles do not rise to the top of 
the liquid and escape like they do on Earth. Instead, the 
bubbles stay in the liquid, causing issues with digestion. 

exploration: search; 
journey to find something

unpleasant: 
uncomfortable; not 
enjoyable

digestion: how the body 
uses food

Read the text. Then 
complete the chart on 
page 4.

DIRECTIONS

TEXT B



((e-mail to staff)) 

Below are the results of our Impact Review Walks of 18 classrooms. The numbers indicate the amount of classrooms 

that the effective practice was either evident, partially evident, or not evident in. 

 

  Effective Practice Evident 
 

  Partially Evident 
 

 Not Evident  
 

A
ca

d
e

m
ic

 
S

u
cc

e
ss

 

Standards Based Instruction 
 

8 6 3 

Tasks 
 

4 6 7 

Monitoring 2 4 11 
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Engagement/Participation 
 

5 4 8 

Culture/Climate 
 

7 7 3 

Differentiation 2 2 13 

   

Here is the rubric with “Look-Fors” that served as a guide during the walk through.  

 

 

Based on conversations and feedback from the Impact Review Team, here are some conclusions regarding overall 

progress toward instructional goals at Oslo: 



Strengths: 

• Attention to standards and essential questions in classrooms 

• Culture and Climate is very positive  

• Teachers are trying new initiatives 

• Students feel safe to ask questions and work on difficult problems 

Areas for improvement: 

• Pacing needs to be more timely  

• Lack of differentiation  

• A need for monitoring for understanding rather than just compliance 
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